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VOCABULARY DEVELOPMENT
INTENT

COMMUNICATION & LANGUAGE STATUTORY EDUCATIONAL PROGRAMME:
The development of children’s spoken language underpins all seven areas of learning and

development. Children’s back-and-forth interactions from an early age form the foundations for language
and cognitive development. The number and quality of the conversations they have with adults and peers throughout the day

in a language-rich environment is crucial. By commenting on what children are interested in or doing, and echoing back what
they say with new vocabulary added, practitioners will build children's language effectively. Reading frequently to children, and
engaging them actively in stories, non-fiction, rhymes and poems, and then providing them with extensive opportunities to
use and embed new words in a range of contexts, will give children the opportunity to thrive. Through conversation, story-
telling and role play, where children share their ideas with support and modelling from their teacher, and sensitive questioning
that invites them to elaborate, children become comfortable using a rich range of vocabulary and language structures.

At St Peter’s we introduce new words to children that are useful and meaningful.

SECOND EDITION
Over 475,000 in Print

Early language ability is one of the strongest predicators of later development through . s
school and in life. Language is essential for thinking, expressing our feelings, making friends Brmglng

and finding solutions. OI’dS

Robust
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The rate of language development in the first few years of life is, like many other aspects of e
young children's development, dramatic. If a young child does not develop the basic skills of dlindakucan
speech, language and communication they are likely to be disadvantaged for life.

For this reason, it is a priority in our EYFS curriculum.




BECKET AL(2013) PROVIDE EVIDENCE-BASED GUIDANCE, IN THEIR BOOK 'BRINGING
WORDS TO LIFE", THAT SETS OUT THREE TIERS FOR VOCABULARY. THE DEFINITIO NS

ARE PROVIDED BELOW.

SELECTING WORDS FOR ROBUST INSTRUCTION
The Three-Tiers Framework (Beck, McKeown, & Omanson, 1987)

The first tier consists of the most basic words: warm, dog, tired, run, talk, party, swim, look, and so on.
These are the words that typically appear in oral conversations, and so children are exposed to them
at high frequency from a very early age. This high exposure means that children become familiar with
this set of words pretty readily, and so these Tier One words rarely require instructional attention to
their meanings in school.

\\\5\\\\\‘\\ /J////j/,/ The second tier words are of high utility for literate language users and are found across a variety of
til\\i 0 4,’; domains. These words are characteristic of written text and are found only infrequently in conversation,
—‘—:‘_é -i’_‘” - which means that children are less likely to learn these words independently, compared with Tier One
/’f/ - T\\\E\:;:\ words. Because of the large role Tier Two words play in a language user’s repertoire, rich knowledge of
’ :?;/f/,/! | 1\\\‘~\j\\\ > words in the second tier can have a powerful impact on verbal functioning. Thus, planned vocabulary
//f i W development is directed toward Tier Two words.

The third tier of words has a frequency of use that is quite low and often limited to specific topics and
domains. Some examples of Tier Three words might be filibuster, pantheon, and epidermis. In general,
a rich understanding of these words would not be of high utility for most learners. These words are
probably best learned when a specific need arises.



AN EXCELLENT SOURCE FOR WORDS THAT WILL EXPAND YOUNG CHILDREN'S
VOCABULARIES ARE BOOKS THAT ARE DESIGNED TO BE READ ALOUD TO CHILDREN.
BOOKS ARE CHOCK-FULL OF TIER TWO WORDS. A WORD IS CONSIDERED A GOOD

CANDIDATE FOR A TIER TWO WORD IS IF IT IS LIKELY TO BE UNFAMILIAR TO YO UNG

CHILDREN AND BUT IS A CONCEPT THEY COULD IDENTIFY WITH AND USE IN NORMAL
CONVERSATION.

What does the word
contribute to a text
or situation?

What role does the
word play in
communicating?

St Peter’s criteria for choosing Tier Two words.

(Source: Robust Vocabulary Instruction - 2nd ed. Isabel L. Beck, Margaret G. McKeown, Linda Kucan, 2013)



VOCABULARY DEVELOPMENT
IMPLEMENTATION

The most valuable source of words for young children are books that are
designed to be read aloud to young children.

At the heart of a robust vocabulary approach is to select a set of words to be introduced and

sustained over several days.

Research suggests that up to 10 words can successfully be taught to children over a one week cycle, but it
does not suggest that this is the norm. More so, the decision on the number of words to be taught should
be decided by the teacher, based upon time constraints and what else is going on in the classroom.

It is not the case that one either knows or does not know a word. In fact, word

knowledge is a rather complex concept.

Word knowledge can be described as falling along a continuum (Beck et al, 1987)
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Has knowledge of

No General sense Narrow
! a word but not
knowledge of the word, e.q. context-bound .
: able to recall it
mendacious knowledge

readily enough to
use in appropriate
situation.

has a negative
connotation

Rich, decontextualized
knowledge of a word’s
meaning, its
relationship to other
words, and its
extension to
metaphorical uses.



Process for vocabulary instruction in the EYFS

The word is identified as part of a story context (using Talk through Stories). This provides a
situation that is already familiar to children and a rich example of the word’s use.

The meaning of the word is explained in a child-friendly way e.qg. reluctant means you are
not sure you want to do something.

The children are asked to repeat the word because pronouncing a word helps build a memory for
the sound and meaning of the word (Say the word with me).

Examples given in contexts other than the one used in the story are provided (You might be
reluctant to eat a food that you never had before, or you might be reluctant to ride a roller coaster
because it looks scary).

Children interact with examples or provide their own examples (Tell me about something you
would be reluctant to do. Try to use reluctant when you tell meabout it. You could start by saying

something like "I would be reluctant to").

Children say the word again to reinforce its phonological representation and meaning (What's the
word that means you don’t want to do it?).

Beck, McKeown, Kucan, 2013



Vocabulary Development

The planned for Tier Two words identified through texts chosen for our Favourite
Fives. Favourite Five Books are five books that we read across the half term.

Each has a category: Classic, Rhyming/Repeated Refrain, Diversity,
Wellbeing/Growth Mindset and a Bible Storu.
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Julia Donaldson " Axel Scheffler

searched (searching, search) * slipped away (slip away) | * daring (dared)

grinned (grin, grins, grinning) absolutely e stomped (stomp, stomps,
shriek (shrieking, shrieks, * serious stomping)

shrieked) * burst e adventure

magnificent (magnificently) e gasped e scurrying (scurry,

politely (polite) * celebrate scurried)

clutched (clutch, clutches) * decorate (decorated, proud (proudly)

keen decorating) familiar

grateful whimpered (whimpering

gobbled (gobble)

Starting school

All about me and my family

Our Local Area

Harvest




Vocabulary Development

STATUTORY EDUCATIONAL PROGRAMME:

The development of children’s spoken language underpins all seven areas of learning and development. Children’s back-and-forth
interactions from an early age form the foundations for language and cognitive development. The nhumber and quality of the

conversations they have with adults and peers throughout the day in a language-rich environment is crucial. By commenting on what

children are interested in or doing, and echoing back what they say with new vocabulary added, practitioners will build children's language
effectively. Reading frequently to children, and engaging them actively in stories, non-fiction, rhymes and poems, and then providing them with
extensive opportunities to use and embed new words in a range of contexts, will give children the opportunity to thrive. Through conversation,
story-telling and role play, where children share their ideas with support and modelling from their teacher, and sensitive questioning that invites
them to elaborate, children become comfortable using a rich range of vocabulary and language structures.

* wonders (wonder, wondered,
wondering)

* hurry (hurries, hurried)

* terrible (terribly)

* pinched (pinch, pinches)

* fright

Autumn

Firefighters

Diwali

Bonfire Night
Remembrance Day
Black History Month

weary
chuckle (chuckled, chuckling)
doze (dozed, dozing)
clattering (clatter, clattered)
drifts (drifting, drifted)

glide (glides, gliding, glided)
admire (admired)

emerged (emerge)

discover (discovered)
peculiar

whizzed (whizz)

delighted

bossier (boss)

budge (budged, budging)
suddenly

stroked (stroke)
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N Y . . il My First Nativity Book
% DONALDSON Q SCHEFFLER .
» comfortable (comfortably) «  twirl (twirling, twirled) * anxious * arrived (arrive)
+ suddenly (sudden) tumbling (tumble, tumbled) sparkling (sparkle, sparkled, gigantic
* creeps (creep, creeping, crept) shove (shoves, shoved) sparkly) growly

Nursery Rhyme Week
Christmas

Healthy Me

Growing up - babies, generations.

Oral health

People in our community




Vocabulary Development

STATUTORY EDUCATIONAL PROGRAMME:

The development of children’s spoken language underpins all seven areas of learning and development. Children’s back-and-forth
interactions from an early age form the foundations for language and cognitive development. The nhumber and quality of the
conversations they have with adults and peers throughout the day in a language-rich environment is crucial. By commenting on what

children are interested in or doing, and echoing back what they say with new vocabulary added, practitioners will build children's language
effectively. Reading frequently to children, and engaging them actively in stories, non-fiction, rhymes and poems, and then providing them with
extensive opportunities to use and embed new words in a range of contexts, will give children the opportunity to thrive. Through conversation,
story-telling and role play, where children share their ideas with support and modelling from their teacher, and sensitive questioning that invites
them to elaborate, children become comfortable using a rich range of vocabulary and language structures.
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escaped (escape, escapes) + settled (settle, settles) * squash (squashes, squashed) * spruced (spruce, spruces, sprucing)

gasped (gasp, gasps) groaned (groan, groans, groaning) * furious * tending (tend, tends, tended)

rescue (rescues, rescued) curling up (curl up, curls up, curled up) | g:gx:fnd ggrowl, s, * nestled (nestle, nestles, nestling)

distress (distressed) glow (glowing, glowed) . ﬁervousg *  ruckus

vanished (vanishes) hooked (hook, hooks) . leapt v (.creep, creeps)

crept (creep, creeps) twinkly (twinkled, twinkles) * dared (dare, dares) °  cowering (cower, co.wers, cowered)

leapt (leap) puzzled (puzzling) * wild T s (elausng

shrieked (shrieks, shrieking) cosy
Cold environments Healthy Me
Polar Animals
SC::;I;gf\zll\Lth;rTge:; T — Growing upo- babies, generations.

ral health

People in our community




Vocabulary Development

The development of children’s spoken language underpins all seven areas of learning and development. Children’s back-and-forth

interactions from an early age form the foundations for language and cognitive development. The nhumber and quality of the R :
conversations they have with adults and peers throughout the day in a language-rich environment is crucial. By commenting on what SN
children are interested in or doing, and echoing back what they say with new vocabulary added, practitioners will build children's language
effectively. Reading frequently to children, and engaging them actively in stories, non-fiction, rhymes and poems, and then providing them with
extensive opportunities to use and embed new words in a range of contexts, will give children the opportunity to thrive. Through conversation,
story-telling and role play, where children share their ideas with support and modelling from their teacher, and sensitive questioning that invites

them to elaborate, children become comfortable using a rich range of vocabulary and language structures.
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mischief (mischievous) * peered (peers) * imagination (imagining, * explore (explored, explores)
roared (roar) startled (startle) imagine, imagined, imagines) » discovered (discover)
. . ild 5

staring (stare, stares, stared) glow (glowed, glowing) . c\)Arl:jinary wondered (wonder)

. : * enormous
terrible faded (fade, fades, fading) »  roamed (roam, roams, roaming) | | arel
tumbled (tumble) necessary » soared (soar) v
lonel somersault * longed v ITEpEEERe

v * shrink (shrank, shrunk)

blinking (blink, blinks, blinked) gentle * discovered

tumbled (tumbling)

exploring (explore, explored, explores)

Pancake Day

Easter

Transport

Journeys
Growing/Life Cycles

Spring . 9




Vocabulary Development

STATUTORY EDUCATIONAL PROGRAMME:

The development of children’s spoken language underpins all seven areas of learning and development. Children’s back-and-forth
interactions from an early age form the foundations for language and cognitive development. The nhumber and quality of the

conversations they have with adults and peers throughout the day in a language-rich environment is crucial. By commenting on what

children are interested in or doing, and echoing back what they say with new vocabulary added, practitioners will build children's language
effectively. Reading frequently to children, and engaging them actively in stories, non-fiction, rhymes and poems, and then providing them with
extensive opportunities to use and embed new words in a range of contexts, will give children the opportunity to thrive. Through conversation,
story-telling and role play, where children share their ideas with support and modelling from their teacher, and sensitive questioning that invites
them to elaborate, children become comfortable using a rich range of vocabulary and language structures.
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Lucy Cousins

* belonged (belong, belongs) * hunt (hunts, hunted) * amazing «  bellowed (bellow, bellows)
« fond (fondly) « spotted (spot, spots) * pound (pounded, pounding) . startled (startling)
* anxiously (anxious) * hurried (hurry, hurries) *  scattering (scatter, scatters, *  barged (barge, barges)
scattered) .
* searched (search, searches) * gathered (gather, gathers) . floats (float, floated, floating) * sneaked (sneaks, sneaking)
* exciting (excited) e certain e chuckles (chuckle, chuckled, * grinned (grin, grins)
* terrible * exclaimed (exclaims) chuckling) *  dreadful
* practising (practise, practised) * staggering * explode (exploded, explodes) * stomped (stomp, stomps, stomping)
. staring (stared) . sprinkled * reasons (reason) * refused (refuse, refuses, refusing)

Under the Sea

Looking after the ocean
Pirates

On the Farm




Vocabulary Development

STATUTORY EDUCATIONAL PROGRAMME:

The development of children’s spoken language underpins all seven areas of learning and development. Children’s back-and-forth
interactions from an early age form the foundations for language and cognitive development. The nhumber and quality of the
conversations they have with adults and peers throughout the day in a language-rich environment is crucial. By commenting on what

children are interested in or doing, and echoing back what they say with new vocabulary added, practitioners will build children's language
effectively. Reading frequently to children, and engaging them actively in stories, non-fiction, rhymes and poems, and then providing them with
extensive opportunities to use and embed new words in a range of contexts, will give children the opportunity to thrive. Through conversation,
story-telling and role play, where children share their ideas with support and modelling from their teacher, and sensitive questioning that invites
them to elaborate, children become comfortable using a rich range of vocabulary and language structures.
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Jan Morris
JEANNE WILLIS TONY ROSS
* sneaking (sneaks, sneaked, sneaky s crept * hunted * shrieked (shriek, shrieks, shrieking)
e crammed (cram, crams) e creaked > e e afraid
* soaring (soar, soars, soared) e wearily . shiny 0 bedr.a.ggled o
e vast e fled . peeped (peep) * horrified (horrifying)
* skipped * survived (survive)

* slithering (slither, slithered) * wrapped (wrap, wraps, wrapping)
+ struggled (struggle, struggling) ’ ’

Castles

Summer

Sports Day

Growing in the Garden




ENERGISING THE VERBAL ENVIRONMENT

In addition and complementary to

robust vocabulary instruction, at St Peter’s we
create an “energised verbal environment”, a classroom where words are in

play almost all of the time - noticed, investigated and savoured -and

where every opportunity is taken to add words to children's surroundings.
(Beck et al, 2013)

o I'he adults are the most important element in this environment —alert to opportunities to use
sophisticated, interesting and precise language.

e Adults are sensitive to words and show their own curiosity about words.

o Poetry via 'The Poetry Basket' is used to expose children to fascinating and innovative ways of celebrating
language, whether this be through poems that lend themselves to performance or poems encouraging
children to think about the images that words evoke.

o Adults take spontaneous opportunities to introduce new words as they naturally arise, using their
professional judgment as to what best to do with words as they enter the verbal environment. Once words
have been introduced and discussed, they can be ‘kept around’ in the classroom, for example on a word
wall or display board, with adults alert for ways to “sprinkle them in”.
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Daily whole Daily songs, Family Groups
Class rhymes and ~small group
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reading for talk
Rich and :
varied, coInn\f(e)::slj;?iloll:\t - HIsten as
meaningful both planned well as talk
activities and and unplanned opportunities

experiences.




CLOSING THE WORD GAP

Vocabulary is developed through the specific areas of learning.
Below is the planned for foundational vocabulary needed to prepare the
children for their learning in year one.

Scientific
Vocabulary

Musical
Vocabulary

RE Vocabulary

Autumn 1

Baby, Toddler Child,
Same, Different,
Change Features,

similar, unique

Autumn 2

Season, Autumn, Change
, Weather, Environment ,
Habitat, Tree, bark,
branch, twig, stick, leaf,
conker, acorn,

Spring 1

Season Winter Cold
Frosty Wet ice
Material Wool Cotton
Rubber Leather
Plastic Thick, thin,
soft, hard,
comfortable,
waterproof The Same,
Similar, different,
frozen, camouflage,
survival

Spring 2

Season spring

warm Tree, bark, branch,

twig, stick, leaf same,
similar, different

new life, buds, blossom
wildflowers — daisy,
dandelion ... Foal, lamb,

calf, piglet, chick, gosling,
duckling, fry, Caterpillar,

chrysalis, butterfly

Summerl1

Lighter, heavier,
float, sink, same,
similar, different,

Song words, clap, stamp, move, dance, instrument, drum, tambourine, bells, ,maracas, claves, glockenspiel and xylophone,

loud, quiet, shake, tap, bang, pulse, beat, orchestra, violin, flute, clarinet, trombone, cellos, horn, bells, high, low

Christian, family name, precious,
parent, God, love, loving parent,
prayer

Welcome, Baptism, baptise,
water, candle,‘In the name of the
father...” Priest, white garment,

godparents, font. Sign of the
Cross

birthday, Christmas, advent,
Jesus, Mary, Joseph, swaddling
clothes, manger, crib shepherds,
Wise Men, wreath

Special days, Jewish, Hannukah,
lamp, light, Menorah

church, priest, celebrate,
celebrating, parish family.

Church, family, community,
Temple, parish

Welcome, ‘The Lord be with
you...” blessing, bless Mass altar
servers priest crucifix hymn

books gathering hymn

Ash Wednesday, Lent, Easter,
new life

Grow, spring, different, lent,
Good Friday, cross,

Easter Sunday ‘grow inside’

Good News, tell, Pentecost,
promise, Holy Spirit, alleluia,
litany

friend, happy, sad, love, make up,
kind, gentle, loving, sorry, forgive,
rule, understanding, new start,
friendship, forgive, change

Summer 2

Plants Seeds Bulbs

Soil/ compost Plant pot Trowel
Wheel barrow Blossom Fruit
Roots, stem, leaves, flower
Sunlight, warmth, water same,
similar, different care

Special object, precious, prayer mat,
holy book

world, wonder, wonderful, care, love,
share, work/play together



Historical Vocabulary

Geographical Vocabulary

Baby, Toddler, Child
,Teenager , Adult, Elderly,
Same, Different, change
A long time ago,
Yesterday

Last week, Now , Then

Home

school grounds, place,
local area

community , environment
, journey , season,
Autumn, weather,
landmark, weather

Celebration, Bonfire
Night, Guy Fawkes . James
1, 5th November, Gun
powder , Barrel ,plot
,treason, houses of
parliament, cellar ,effigy A
long time ago ,Now ,Then
, Same

different

roof, chimney, walls,
windows, front door, back
door, patio doors hall,
stairs, kitchen, lounge,
bedroom, house, church,
school, supermarket,
cinema, shop house,
school, shop, garage,
church, office

Buildings, Same,
Different, Old , New, Now,
Then

Victorian house ,
Chamber pot, Tin bath

weather, rain, wind, fog,
sun, snow, cloud, ice,
warm, cold, change
similar different
Antarctica map, globe
land sea ocean weather

China map, globe land sea
ocean similar different

Transport Vehicle Similar
different Old New Now
Then A long time ago Last
year Last week

weather, rain, wind, fog,

Similar different Old New
Now Then A long time ago
Pirate Ship deck Sea/
ocean

Treasure chest island
Desert island map

Seaside Beach Coast Land

sun, cloud, ice warm, cold Sea, ocean Similar

change similar different
new life

different

Royal family

Queen King Prince
Princess Reign
Throne Crown Union Jack
National anthem
Buckingham Palace
Scarborough Castle
Queen’s Guard
Knight Shield Turret
ramparts Moat
Drawbridge Dungeon
Portcullis

seasons, change, sun
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